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How can vocational lecturers bridge
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industry?

Lessons from the Department of Higher Education and
Training five-year research programme on TVET

Executive Summary

This briefing note introduces the Quality Vocational
Lecturers (QVL) toolkit for supporting ‘quality’ lecturers
within technical and vocational education and training
(TVET) colleges. The QVL Toolkit was developed for the
‘Quality of TVET college lecturing staff’ project, as part
of the five-year research programme on TVET for South
Africa’s Department of Higher Education and Training
(DHET). Whilst this research was based in South Africa,
the QVL toolkit and model has implications for TVET
policymakers more widely.

Context: the complex role of the quality
TVET lecturer

The distinguishing feature of TVET in comparison to
other forms of education is the direct connection
between TVET and the world of work. Much TVET
policy emphasises the importance of TVET in
transforming societies and domestic economies.
However, TVET-industry challenges such as limited
work-based learning opportunities and job scarcity,
fundamentally impact what it means to be a ‘quality’
TVET lecturer.

One answer, emerging from our research is to take a
holistic approach to defining the ‘quality TVET lecturer’
which encompasses educational dynamics of teaching
and student learning, external connections to industry,
occupational knowledge and work, and wider dynamics
in the TVET system which both enable and constrain the
work of the TVET lecturer.
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Key Findings

- Narrow definitions and holistic aspirations of
‘quality’. Much of the academic literature we
reviewed did not define quality but reflected
a narrow perspective of quality which
emphasised qualifications and the
knowledge and competencies for managing
assessment. TVET lecturers also tended to
equate quality with pedagogic development
through the attainment of qualifications. In
contrast, the survey identified a more holistic
perception, with the ideal quality vocational
lecturer encompassing aspects of pedagogy,
vocational knowledge and competencies,
workplace connections and societal
responsibilities

- Facilitating quality TVET lecturers in the
skills ecosystem. Many of the TVET lecturers
we engaged with were motivated and
passionate, and saw their work as a vocation,
like that of a teacher or nurse, but were
hampered by challenges in the wider skills
ecosystem. Whilst TVET colleges and the
DHET were viewed as pivotal in improving
working conditions and funding for quality
TVET, we also found limited engagement
with the systemic dynamics outside of the
classroom that can support the quality TVET
lecturer, such as links with TVET and
industry, and wider TVET/industry networks

- The quality vocational lecturers (QVL) model.
Our model of the quality TVET lecturer
encompasses the dynamics of
student/classroom pedagogy and industry
knowledge and competencies, whilst also
recognizing the institutional structures and
varying degrees of autonomy that can enable
or constrain the work of the TVET lecturer.




The Quality Vocational
Lecturers (QVL) model

Our model defines the quality
vocational lecturer as represented
by five interrelated dimensions of
quality:

- Pedagogy: being a good teacher:
Foundational knowledge,
concepts and competencies

- Workplace understanding:
connecting curriculum and
pedagogy to the world of work

- Relations to external
stakeholders: connections and
learning networks with industry,
peers, professional bodies and
key TVET stakeholders

- Future orientation: anticipate and
be relevant to future orientations
in work, education, climate, and
the socio-economic environment

- Personal and professional values
and competencies: passion,
citizenship, and professional
identify as a TVET lecturer

These five dimensions represent a
holistic approach to supporting the
quality TVET lecturer at multiple
levels: individual lecturers, TVET
colleges, policy and industry
bodies, and the wider TVET
system.

The TVET-Industry gap:

The distinguishing feature of TVET is the
connection to the world of work. The

interrelated dimensions of the QVL

model identify areas where bridging this

gap can support the quality TVET
lecturer.

Conclusion
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Figure 1: QVL Model. Source: Jo-Anna Russon
and Volker Wedekind (Graphics: Kit Studio)
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